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ABSTRACT 

Developed and coordinated by the Bureau of Reading 
Education of the Bew fork State Education Department, Project Alert 
is a statewide inservice prograa to facilitate instituting or 
ioproving the diagnostic- prescriptive approach to reading 
instruction. As part of this prograa, a reading resource kit «as 
prepared by the bureau to give structure and direction to the 
projects in the local schools. This sultiaedia kit presently has six 
packages, with three acre to be prepared. Each of the packages in the 
kit analyzes one skills topic in reading. Package 3, "Diagnosis of 
Bord Recognition Ability," explores soae of the ways to estimate 
students' sight vocabulary and to deteraine the word recognition 
skills they possess. This package covers the following areas: 
preparing and adainistering word recognition tests, practice 
exercises in reading results, recording and interpreting the results 
of word recognition tests, using the Dolch Basic 220 Bord Vocabulary, 
flashing words with a tachistoscope, and using basal texts. An 
overview of Project Alert and the adainistrator *s handbook, which 
describes the intended uses of the packages, are included with each 
package. C^O) 
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Project Reading Aloit is a statewide inservice program wHh the ob- 
jcctlT'o of instituting or improving the diagnostic-prescriptive approach 
to trading instruction* In an effort to increase the impact of insorvice 
prograivSt thi5^ project has been developed and coordinated by the Bureau of 
Rcadng Education of the Kcw York State Education Department » Many previous 
insorvice programs utilized outside speakers for short-tenu lecture courses 
which had liltlt: en^hasis on demonstrations of classroom techniques^ Project 
Alc-t is scructured to overcoroe the widespread negatlvr response of tccxchers 
to traditional inservice arrangements* For this reason the project has 
stvcrul uniqu*- features: 

K Classroom teachers are used to facilitate and guide inservice 
progranifi* 

2^ The eu4>hasis is placed on the self ^-direction of teachers in 

detenuining content of the inservice pro^irani* 
3* The en^phasis is placed on classroon dcin*^nstrations of new 

techniques* 

4. Finally^ 50 school districts ace cooperating and sharing inseivice 



BEST COPV m\Mi 

materials and ubjectlvcs. 
Project Alert has been structured in three phases* each training a 
group of teachers who, in turn, hnve Inltla-od an inservlce prograiii for 
other teachers. Through this "ripple" effect, it is expected tha^ approxi- 
juately 5,000 teachers will be exposed to the reading insnvice program. 
The first phase of Project AJcrt, funded thvou«;h ESEA, Title 1 funds, 
brought together the 50 directors of the suimncr prograns for a 2-weck wrk- 
shop in March 1972. Tlie participants focused on threp^^in activities: 

1. Exploring, critiquing, and utilizing t!ic "«cading Resource Kjt", 

2. Refining inservice models for each of the ^ projects, and 

3. Investigating additional diagnostlc-ptcscriptivc techniques by 
reviewing new coirenercial material and visiting schojl proj'.rcms. 

The 50 reading specialists returned to tliclr conmiunitles to direct 
the second phase of the project, o sunarer instructional prograri for children 
in Title I, ESEA programs and inservlce training', for 6V0 Title 1 ESLA 
teachers in the summer program. This second phase was also funded through 
Title I, ESEA. As the director facilitated, guided, and evaluated, the 
teachers designed their inservice progra.-n to meet theii own needs in the 
classroom: diagnosis, prescription, evaluation, and roonagonjcnt. The spirit 
of experimentation was encouraged through classroom denionj-tiations, shared 
instructional responsihl Uties, and self -evaluation. The Reading Resource 



Kit and coiJiercial matc^^ial provided thj focal point foi ic>achers* 
discussions and Lean projects. Aii Ituportant objective of the sunitKr phase 
was to prepare the teachers to organize and facilitate inscrvxcc programs 
this past academic year (1972-73) in their individual schools. Tltv 
teachers trained during the sununcr returned to their buildings as teachers- 
leaders with the responsibility o£ organizing an inset vice program for their 
fellow teachers* 

Througliout this prograni, comnsc'rcial and locally developed matciials 
were used to assist teachers. The Bureb.t cf Reading Education prepared a 
Reading Resource Kit to give added strucii c and direction for the 50 
projects, lliis n!ultim»di/i kit presently lias fix packapcs which petmits the 
teacher to select areas of interest and needs, and to uvrk through the readings 
tasks^ and evaluations. 1*his may be di>ne ind<pcndently or in a group, 
depending on the desired organizalivm of inservice in that building. 

The Reading Resource Kit proviutd structural guidelines for developing 
a reading prograui based on individual needs of students ad ideated by the 
Rc-gents posit i:>n piper on reading. Inservice Iradcrs used the kit as a 
springboard for evaluating: and iuproving the skills and techniques of the 
teachers. Other inservice materials will be urcd to expand the progiani as 
the needs of the teachers indicate. Tiie kit is not desir,ncd as a complete 
teaching resource nor a^ a cousplete reading: prC|;ram for a ^;chool syntcm. 



lliM kit's ccnLial focus is the di?vrlopin4>nt ot a diagnostic-prescript! vr 
approach lu cla^^rcK^m tvaditiij instruction* Each of tho packages In the 
kit analyzu^s ouu skills topic in rr/idin^* The following is an outline 
of the content 3 o£ the packages; 

l« The Recognition of Readiness 
1I« The; Infon&al Readii^ Inventory 
!• How to Construct 

2* How to Ad:ni!)ister with a Demonstration of Procedures 
3« Recording Scores 

11 !• Dia^^nosis of Vovd Hccopnition Ability 

Techniques for Testing 
2m InJrcrpretat ion of Tests 
3, AvailabU' Materials 

IV m Asses&ficnt uf Listening Skills 

V* Clahst'ouiu MaiuiHeuent 

!• Data Collection: Org.mi liat ion and Use 
2* Kacili ti-s 
Instruction 

VU Fry KcadabiUty Index 

VII. Iiaprovin^ Contprcticnsion Through Questioning Tei-hni<iuos 
(available lv7A) 

VI 11. Roadin^r in thr Content Arva^ 
(avail ablt I'HU) 

IX • rieKcriptlcm iu Word Recognition Skills 
^available 1974) 

With Lhii, brief overview of tht» coniptuionts and activities of Fro jit t 
ALKUi, one of the slK aviilahle packnr^*^ ii» presi'nl^u follm/inft the 
A.ininistiatoj ^^ !Uiidh,.i.k i^hich di i^nihwS the intend<*d iisv.s of tlie 



Administrator* s llomibook 

Inscrvlcc Kcttding Rcfiwiurc?* Kit 

CratlLudo Is txprt:ssed to those writcrK who hel^Kd prepare individual 
packaut'B and provic'ed inspir«tion and creativity as they wrote the narra- 
tives, planned the sequences, am! arranged the tasks fc»r the Inservice 
Reading Resource Kit, Appreciation goes to: 



PHOEBE LAZARUS -Supervisor of Special Education, BiK:KS -Nassau 

County, for the Pcadign P.iadiness Packnge 

1X)U0THV OliNMACHT -Assistant Professor of Education at Russell 

Saj^e College, for the Informal Reading Inventory 

JANE COU-IS -Fotwr Director of Readlntj in HoUflod Patent 

Schools, ''u! Diagstosis o£ Word Recognition Ability 

FRAJICIS HODGE -Assfsiotit J)in'Ctor» Tt/n-Voar ColUi',<^ Student 

DcveJopraent Cente r, for Asser.snw nt <«f Listening' 
Cofuprtihensioji 

BERYL SIEAHMAN -District Supervisor of Rt-ndinfi, District 

Huntington, Lujij: Island, and THOMAS KlTZGERALn, 
Assi'Ciate in Reading Education, for Classroot.t 
Management 

EDWARD FRY -Director of Htading Center, Rutgers I'nivursity, 

for Readability Index 

Ihe narrativt-s for the casstatc^. wt-re read by: 

SARA FlTi -Readini* Spt'Cinlist, foni;c> tt'ach».'r nl Albany 

High School 

PlIlLir MC'KP.l no:; -Associate in I diu ationa! Cfr.niuni col ions 
Tlu' writiny.-tdltini'. staff corsistt-d of Sam Pitt, Av.H' lI«^lUran, 
forin.-r English Ik-j-ar tn.cnt Cb/iirnan at Cc^hues Schuol, and I'Mt-.n 

Mutpliy, hnell.-,}! Uacl.-T. ihty cealril.'ii< d to th'' clari;y, ci>ik 5 r./m , 
and fuci'j.jcy of ti.nr; a', i vt s, tnot?;, niid worUmolis, 



i^)P reel at ion al&o Ic due to the staffs in the State l^ducation Depart- 
ncnt units: Ha<>» CousounicAtlon* Audio Visual Center, and Publications for 
excccilins their roles in producing natcrials. Spcclel laention Is z\\^Vi 
to llclcK Marlon and Jean Spawn of the Cuilderland Central School District 
and to Villi An Ntfiger of Shaker High School, ULh«ta^for their kind 
cooperation in making V production possible. 

Tbts resource kit v^s prepared under the direction of AXXERXA C* 
PATCH, Associate, Bureau of Reading Education. 

Other sejabers of the State Education Department idid gave generously 
of their time in a consultant capacity are: 

CATlIERlKfi BAILEY, Associntc. DIvlsfon cf Research and Educationni 

Conmunlcatlons 

HIOMAS FITZGERALD, Associate, Bureau of Reading Education 
DOROTKY FOLEY, Associate, Bureau of EleseAtary Curriculum 
VISCIMIA FFANSEC3CY, Associate, Bureau of Reading Education 
VILllAH HETZEK, Associate, Bureau of Educational Tclevleion 

* 

fiCBERT JOHNSTUHE, Chief, Bureau of EleoenUry Curriculum 
FRAKCES MORRIS, Associate, Bureau of Reading Education 
fAULA ^LLINS, Associate, Bureau of Reading Education . 
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Th« liJia £(!r tho Xi)ji4avlce Evading Rosouicc Kit fov classroom i^arhors 
vas Clrst cuftcc>iv«>U la \Xw Bureau ol fUtading Education ia 1970. At tLat 
tine the tu'od Co rc^ach fai- isore tcochcra thun Is presently possible through 
Ineervlce Iccrl wotk£}io;)8 or throufji the United nun^cr of collegiate 
ptograms ftvoilAble to n diistrict hFrnme evident* This led to a ifecislon 
to develop o series of leernlng p^ncUaces* f^r use by Imtivlduat teachers 



or by SfjMll groups of tearherSt While they are designed to be self^* 
directed aiid self^paced* It is hoped that they will be used Whenever 
possible under the direction of a com^oetent reading consultant or director 
of curriculum. The first six packnges cosipleted in the. series deal 
primarily vJth diagnostic techniques useful in the classroom^ the evaluation 
of the appronlmate dlff levity of materials and the organization of a 
classroom to provide individualized instruction ^nd thus fill the Identified 
needs of the learner* 

These packcges arc intended to serve as tuols and to expand the 
capacity of the StAte Education Department to reach all teachers in Kev York 
State concernc^i vith providing the highest quality of instruction* It is 
our hope that these materiel s» used in proper pcrsp^^ctive and supplemented 
by other means for itnprovlng the teacher's effectiveness In the classroom 
reading program^ will enable the school districts to impleiiient the prograa 
proposed in the R^Rent'g ro^^ltion Trpor No* l? t Reading, published tn Julyt 



1971a 




Jan^ Al par, 'J no. Chief 
^urifiu of m^i!ln£ EJucatJon 



Does your traehlng suff ncid h^lp in: 

••-constructing «nd dili»inlst<>ri ng <iidgtH)f.ilc tc&4in|; teste 
-—Indivf liunl l?.inp, tcmUng Jnslructlcn 
•— dctviirfnin^ tUc riAUubilliy level of mutvtlals 
• -—detct mining r**irlinp. readiness oC Indlvidyul studciiLii 
— testing', word rccof^nl lion ability 

•••dtvtfloplnf, comnmnlffltJon skills rcUtcd to rcadine^-osuch as thow 

foui>d in iistcnliif* 
•—designing pro&tfims for students based on tlicir Abilities and 

Mcds 

Do you find It difficult. If not prohibitive, to get the time, fficilitUs, 
and resources nodded to provide such Ui>lp? 

The Inscrvlcc Reading Fesource Kir provides low-cost, on»tljc.job training 
to assist classroom teach<>rs in individual izlnr', rc ndins prof.ranjs. FIck- 
ibllity is en important feature of the ti»ultl-c;cd in approach. Since the 
proprara is self-adaiinistertr? and self-Instructional, the teacher can 
schedule his own learnlni; tit***? and place, can adjust the witerlals and the 
pace to fit hie ovn needs, using as « finy or as few of the coir-ponents as 
be chouses. Ihe only facilities needed for th*; prf>p,r<!na are a cassette 
playback recorder, a pencil, workinp, space, and eltUr alGfiS film pro- 
jector or a one inch video tape*projector, prefernHly one which Incltdes 
a Bionltor* 

Few blbllocraphical refert-nces arc included in the kit elnce thty tend 
to become out dated rather rr.pldly and lists nay be interpreted as 
restrictive. Adminlstratot s are ur£;cd to keep Infoj-natlon c»tout up-to- 
data professional resource materials nedlly av/Mlf.bIe. The school Readlr^ 
Coordlwvtor can susijegt specific materials on roqueit. 



Self -Instruct tuuol Inservfcc Reodii^: Kit: A Krcourcc for Pc'voloplng 
DlAgiiT itlc^PicHCiiptlvu Tf!chnl<iui?& Sit Clafistoon TcAchtng or Rondlng' • 



Objcclivcu for U%e 

» * 

• ..AdnitnlstiAtui B and n-.iJlng suix'rvl sors will be eble to offer a rrt»ouvce 

pAcket to clAssrocHB tcacticrs to 09slst them la IndlvtduaUzlnfi their 
reeding programs. 

••»Admlnlserrtors and .cadlng auporvff^rs will be able to plan a self- 
Inst rue Cios;al In-sorvtci: reading course for claBsruoro tec.cUcrs. 

• ••Clafisroom teachers vlll be able to urc these ii-<ultl-medf a packages 

tndependcntly to develop expertise in Individualising ridding 
instruction. 

•«,Thc classroom teacher will be atlo to use the pac^agec In this 
resource kit to instruct herself in: 

...assessing student readiness for learning to read 

...constructing approptiate dlAt'.n.i{$tlc reading instruments 

.••determining suitable readinn materials ior studcntn 

• ••prescribing appropriate reeding tasks atid programs for students 

• ••rcGotdlng reading progress end laalntainln^ records for students 

• ••selecting classroc>n) raanagement proceduicc ^propiiate to specific 

needs 

The Inset vice Reeding Rcscurce Kit is Intended to botvc as a cprJr^; 
board » helpifif, the cJac^room teactu't to diognof»r f tuJcnt^Vcnding protJc^ency 
aiKl to prescribes cpproprialc prograra!; for every cblld In a rfingi? of fro,:;.* 
below-i to*atovc»i^verage nrhlcvement^ It Is m)t nu>ant to f clinical 
instrument* Intentionally, it over€i;r«;^nfies techniques for diagnosis, 
holding to the thesis tbct a teachrr gains expertise^ ho will become^ 
avare of quci^tions vbich are raised by special istr. in the field, and will 
pui^uo sophisticated proccciurc"^ at r.^^^ter depth than is undwrtaken in this 
foundation study. 
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ovKtcvi iiw OK a>M tt: rs 

trackage 1 Tln» Recoj»,iil tion of K^-iu'Jnoss 

(llegl lining RcAdin^, Level) 

Tills (mckage drnls with fr,*»nnf? of dctrrmlnlng a child's dcvelojn^ont in 
mastery of the sklllr. rsrentlAl to h^arnin^ to read. It providrs set cf 
axlons or p,«^ficrAH?:AtiDna abuut the prococ5 of reading vhlch r»*iouJd help 
the teacher to identify the child^s point of teadin^-sf.* SugRost f nni; are 
given for crttatn tasks v^iich will aid the teacher in preccribinij appropriate 
instruction to meet those needs* 

Package II H>e Infosiiial Reading Inventoiy 

This package explains how to construct and how to ndministrr the* 
liifor'nal reading inventory which is a most useful instr4>nent in j»ix»viding 
approptiate placement for students in Riaterials and in the readfn/; s.kllls 
sequencf^. It helps diagnose stronnths and vtfaknesses i?:iving the teacher 
Insight into the individuals learning needs. A viJcc- tape or 30 ntii film 
desK>nst rating procedures accompanies the package* 

Fe^ckage III Diagnosis of Word Recognition 

Ihis package goes into detail in the techniques of testing ; ord 
recogfil tlon. Materials are sus»gested. Initxprctatlon:; of resulto nre 
provided as guldellncr^ for teacherf;^ Actu/J ifj;t slluotions h/xw teen 
recorded on cassette tapes* 

Package IV Assessment of Listening Skills 

Thi$ package presents materials for a^^s^sslng the child* s llitenlng 
campreh*?n6loa level. Sample exorcises, scoring devices^ and sauv^Jes of 
question techniques oxo included. This is thcj first oi r;c>verHJ p^^ckr.ge^j 
dialing wlih ccjti^nunlrnt inn skilli* which uie t< lated tho readln.;; process* 
(The other packages arc to be developed at a later tlpc). 

Package V Classroom Managc;ucnt 

Tills pfifkage deals with three nmjor cuncernr> In Ci/iOfronm inrin/tj^cnu^nt. 
Section 1 ft»cusos on dnta collection* Tluf teacher le*irns how to or^ar*! asc- 
end use lnfou;ation n^-^ut stud*uas* reading r/;ins* Sfotlon IT u^nls with 
classrount facilities luA staffliig. Section 111 is directed tow^sid Instruc- 
tional proceduies* 

Pacl;«ge VI The Fr>- KcAJobillty Index 

TtAz pa-^l'-Agc Is A wnrkinp, tc^^c end c^udy book to fffldi thn Fry Rc-^d- 
liblHty InJrx, «-'hieh it. rn*? of r. f"<y r.<»tli(>d;; tif«c' to c'vt < ; r;in.-? a t' .\t.bc::U' t 
Ic'.'cl of rcndlftg dlTficuIty. 
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Sttp^iostlc^fi!: for Uec of ro*t;curce Kit 

Situaliun J 

A bi\r;lnninr, 'Kn-'-ntiry tlasj^ic^cfn tcnchtr has hry.l llttlf or no 

ii>J in thf lo#irl)lng cf n^acUng, She a<;ks for h'^lp In oti^anislng 
hcv clai.;rooju. l\\v principal of her scKc (♦! calls tlio Inscrvicc Kcading 
Resourc w- KJt to hvr attention^ and he helps her arrange a schodulc for 
using it After Rch^^ol In the library of the school on two days rach veek. 
He abl:^ her to Vay, i» log which will shew any value this resource may have 
in lmptt»vlnp her c vn ef fectivcnt ss in tho classroom and asks her reading 
teachoc' tc assist her in her use of this kit. 

Situetlon II 

A tearn of scciftl studies teachers In a middle school Is concerned with 
the sultaMJity of tcxthooks for the students. The dcpartincnt chaJraan 
scheduler, r,*etinpi; Tor them to use the resource kit and learn how to 
deternln^.- the readability difficulty of the texts< They learn from the 
resource kit how to do informal testing to find the students' rending 
instructional levrl. Ihelr findings will be repoited to the school prin- 
cipal and to the £tifrt«ncp nfflct-* to h#» sb^f^d vith tefichers in other content 
areas. Lccon;iT.cnJat.ic ns as to the appropriateness of n.aterlals will be 
included in the report and ad justniints will tc inade in selection;^ of texts 
and in gr^niping pi^clJuics to piovide suiti*bU* instruction for the students. 

Situation 111 

Tlir* curriculu:^ conn^lttee cf a school cM strict has reported that there 
has be^n no recent Inservlce course in reading for it?% classroon teachers* 
A survey cf need and a priority list is taadc. Teachers in greatest need 
of this St rvice ar«» scheduled tlitcugh the* entire resource kit by the reading 
supervisor. A salaiy incremoiit Is allowed f >r it\&crvlce credit* according 
to district policy* vhen a teacher gives evidence of set! sfactorJ ly 
coafjplt c in;; l!ie cc»ur*^r* 

Sltuatiun IV 

A lan£;auge-ax t s social studies teara of teachers on a secondary level 
questions the suitaMIity of th^ curtlculun. for the low. average^ and above 
average^ fjlud^nts in the svhoo! • The readlnf; cor>rdlnatov suggests they use 
a readahUlty index on texts and suppl emvnf a\y materials. This leads to 
further study of th#* Inr.ervlce Rrnding Resource Kit- Amonj, other discoverle 
thu teani det ermines, afti-r prof f ling avellcMe student tost scores, that 
the above avi^ragf sc^^fiu fit of pcipuI«tion Is capable of stretched performance. 
A survL'y cf AVAllTiVt* r* fic^urc*-* in ?rh"M»I Mtd w.c:n^uniiy is recor»:;vMJed, 
The team cotirtxucts a curriculuti of greater ran/^^e and U^pth for tliese 
students* ulllizlni: jf^'cstlons from the paeknf.es of the kit in deterninJna 
n^eds an^t prescribi 5.^: c >.tvnded nppv>rtuni t ii ^ for independent study and 
individual i'.:ation. 



Inservlce Reading Resource Kit 
Package III 

Diagnosis of Word Recognition i^illty 
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DIAGNOSIS OF «0R0 RECOGNITION ABILITY 
INTKODUCTION 

An Inportant part of tV.<.> total diagnostic reading approach Is 
the evaluation of word recognition ability. In this kit, we will explore 
sone of the ways in which you can estimate a student's sight vocabulary 
nod determine the word recognition skills that he possesses. 

Since record keeping is so important in this testing procedure, we 
will provide opportunities for you to practice the techniques and evaluate 
your Interpretations. 

The contents of this diagiwstlc study kit are as follows: 
1. Preparing Word Recognition Tests 
?• Adcnlnistering Word Recognition Tests 
3. Recording Results of Word Recognition Tests 
A. Practice Exercises In Reading Results 

5, Interpreting Results of itord Recognition Test 

6. Using the Dolch Basic 220 Word Vocabulary 

7. Flashing Words with a Tachistoscope 

8, Using Basal Texts. 

Since th<? acquisition of a sight vocabulary is a continue"* process, 
word recognition ould be periodically checked to evaluate the child's 
status and progress. It Is Insufficient to depend on any one test when 
.BOking judgments of '^rd recognition ability. Such testing is useful 
only when it allows you to realize the student's difficulties in word analysis 
and to plan learning sequences which will overcome such difficulties. 



1„ t;:atua r. stude-.t ' r. word rac<.i;nUioi; ability, we ACC at tempting 
tu On two tV.i;u..^. Fir:-.L. v.- w,.nt to ..;t Innate th^. cMldT. slp^t vocabulary • 
b>: -..'. .^imv nr.r.Mt;:; i-.-a:.-. sV.cwtn/. th:. child word for t*nly a fow 
^ero.u'a .-..Va a.UIn. hiu to respond by id^-atif yii.y the word. Second, w.- «nnt 
•to t!..U c-.lu.^ v>>rd att^c'.s ^UUs. tn tlu. untin.d or nnaly:^fa section of our 
U,,Ulu-. we aUow til- cMld to exanUn. the word for a lonr.ar time, to "figure 



it ur.:.." 



'AO r.o.at, v;h^a you s'aow the child n fla«h cnrd for only a f^w .^cconds, 
>uu ovm1.« .tiiv, his r.lKht vocabulary. If h- nusses Lh.^ word ca flash 
and you alio.; hin to luck .t it carefully, you «r. c-Vfilu-tt In.; word-:tttsck 

skil lt». 

Th<^ro are T.i^i.y inr-tV.od.i of dr-.ninining vord recognition abiUly. In?. 
^X^..■^ wo .rn proposi..; is ad.pt:.bl. t<. tc..cher-mde or cor.un.rclally pre- 
pared rutcrl^il. U involve, the use of ind..K cards and .graded word lists 
typ.-d on tfC. r.trlps. 

An a fU-^l «!^<-^i> i» pr..>p:.r iac; you. own gvadod word rocogultlon test, 
fi..!<ct .1 lict ou' i^r-.-i.'.-^ ^.i<3?.-rondin;7. tvxtr, pi'.-f-.r.-.bly a s?t: with .-hich th-a 
chii.^.- y-^ .n-.- t.-..hi;-.: .-v. m.. f.aUnt. '1 'tv.. tb.n choo.au=4 o... t^.^ 
at .•..-••...I l.-v-..', Uhv.. u-Kt-s 

l.-v, ..bv.vt: ...vJ b- h.'^, n; Lhi. chtlotvM ill y-'.-t rUtr.sroy;:! will Uv.v a ^Jlde 
rru,.... of r. . iln^'. abU^M^:--. You i.nay wi.-.l- b .v. ..on! H.Lm for .^ncb r.rcd«. 



Turoing to tha vocabulary Usr at til^o ?jack of o»ic of th^ t«2xts, select 
2U-25 words, excluding proper uouns, LcC*s assume there are 200 v^ds oa 
the list. If y 7U wish to have 20 words on your list, divide 200 hy 20« The 
answer is 10. So you may choose ever;' tenth word for your list. 

The next step is to type a list of words on oak tag strips approjdmately 
3? by 10"* Jouble space the words. It is advisable to use a primary type- 
writer for Uu ^st -grade list. 

To help you in plamiisg your own lists, we have included in the Appoidis 
of Idt samples of a word list made from the Bookmark Reading Program 
(New York: Harcourt, Brace, Jovanovich, Inc.). Also you will need 3** Iby 5** 
index cards. You should use the oak tag strips and index cards to practice 
your testing technique. 

AD^*l^aSTERING THE TESTS 

Taking an index card in each hand, place them vertically in thin manner 
over the first word cm tise pre-prlmer list— > *up'*. 

13X5 



word #1 



3X5 



1^ 



The index cards will be used in flashing and shielding words. Since 
we need to expose only one word at a time, it is important that tiis (%her 
words are sliielded or concealed. 

The top card is usually held in the left hand and the bottom card 

in tb«;^ right, v/ith the cards In the above •pictured maimer slide the lx>ttom 
card down, exposing the word "up*' for a few seconds. Then slide the top card 



<!<*wa tV:- uor.l. On to t!u- nc.;l i.x'iJ nisJ .^Ud;' ibv b:>MoM cir:! down, 

aud quicV-ly cov.>r it wit'.', the top t-nr.L iK* thl<; wfLh t-nch uord on the Hot. 



Stf;> A 



SU'p ^ 



•Sill 7 











OV4 














X ^ 






I 






X 5 


















! 


lL 


X 5 




Sto;> 


'I 




1 


. up 










a 





Uorcl f*l 



3 X . 5 



3 5 



Word l>2 



--I >^ 

3 X 5 i 



Tnl;^ nn iidrx card in f»ach hand, covering 
the first w:»ra "up". 
Slid3 tho buttoai card down with your 
riglit hand, f^sposijifj th« first %-orfl for 
about 2 seconds. 

SMcIt> Lh,-' top cnid dovn with the left 
hand to cover the first word. 

Slid-:? thc! bottom ciid down to «jcpass 
the wtrd for two seconds. 



3 


X 


Tj 




Slide down the top card to covor the 


3 


X 


5 ' 


Word v3 


<5fCi;nd word 



DHJ, 

3, inr!,!. 



Tl'.t>n, vxpo",-' '.::>rd by lo-./rfvIn^; Jh-.: 
h'^* t'''r.f f.i'. 

f'ti'i 1 f'-'W rivrcjudh l<r„-.>f t.ho to;» c-.; -•il 
to covor t!i • woid. 



1 J^-JL -lJ ^'^''^ 



ERIC 
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Th<2 untimfid or analysis test is ^iven ^ about the same time as the 
Bashing test. U you arc aashii:i£ a word to the cliild asd he doss aot 
respond before you cover it with the top card, lift the top card. Allow 
the child to examioa the word for a ^rt period. This is the untimed 
segnieat of your testiog procedure. 

Before you attempt to record the test results, practice testing 
somsone. Practice the test \yirh aa eble reader, flashing words aod, whea 
secessary, allowiag him to analyze words. 

IlECO?XING riESULTS 

After you feel you ha^re mastered tiie testing technic* you axe ready 
to proceed to the important phase of recording test responses. To record 
these responses, you will need record sheets. You will find record sheets 
for all the graded test lists in the Appendix of this section. 

Take out the record sheet for the pre-pximer list. You will note that 
the fifteen words on the oak tag te» Ust have been typed on a dittoed 
sheet. Next to each word, there axe two spaces to record the timed (flash) 
aod untimed (analysis) parts of tiie test. 

Fre-Primer 

Flash Untimed 

2. the but -f- 

Ilexnember that in the flash column, you will record answers which were 
jnada when the child was shown the v/ord tor only a few sectxids. In the 
untimed coluxnn, you will record responses which were mode after analysis. 



You u^ sy vtrih to i.-.a'.j u;> y*»'jr cVij .s:u>t I'l u.J. f*'r r.coi ln^ the t*»sl. Hje 



it pli;)ivjli«al Iv if nev'ii h-2» 

On li»c 1 •. n:i! ".ii/'i ;i:'-..-a aI uv » th.^ slui-viit baJ a correct rospprsc for 
til- ...'lit "'.v", f;:> tu' fU-:.'.! ' ^'Ctiou --vs -. i !ly answered "but" for 
0:4 t'u- fi.i:.!» s -c; U.n, tb.-'n w.'j able to correct hiss r^spon^ft nftcr 

L-?t :'y...nl.t;- the 2^ tfr;t lesult:-. of a stujant who is In Grade 3, 

t.'Tnl n.'coj.;! Lion Tt-,r. 
N:i: _ Cr/.df* 



/.^^^ TcAfljc-r 



FLASH UrruMSD 



1. oU 



2, cn'C>l 1 



3. -si':*".; chat^ 



7. .Ml 

8. :. i1 t 



ERIC 



11. cartlajo 

12. idc^d 

13. study 
I At bt"^jl:i 
1^« want^; 
li>. iriuiatry 

17. f father 

18. lady 

19. wire* 
20^ aniTi.iIj 



If 



stu 



fee? 



Untlnted 



fetter 



Scores. 



80% 



F.v^n rliou^jh John*s teacher had a third gradt-'t r,hc began John's 
woxJ tw -cjiif t Co;; t^»i,L nt the 2- l^v^l o.^ she felt ho hnd dl Iiicully^ 
anl th*- %/:ailr:1 tu iinV^ bin: a:> svnfortable 0- pos:?lblo. Hov5?ver, John 
cxi^*'* Iiru "♦^.! diff fruity at thfs lt?vel xdso. So the* irarh^r also adninlstcred 
the pr*--prlMor, i^rlrer and f i r:;t-readt*r lists. 

Boff^rt' er-c.^mln^ the ir oiilts of ihene tf^ts^ let us look over tlin 2^ 

Jo!;n r 'jco;;.-:! -^I ^^^.:r vv5rd on flash; r. i w^. ; rr^co/'J^'d in the* fl:irth 

c\>lt- r'*^. It l"^ r ♦ j:- : ^* nii: fh-» + in :h-' UfU{{r.»d coli^nn .nr. hi;o;/ 



MST COP. I-^'^*^ 

}\e in-oaouMCf tl .second word "sm^^U" em! ihU was recorded. Slnc« 
he Man able .ms-^^r coir^ctly on the untlrrd tc*t» thu second colvrji Is 

ufa-ri-cl iu» vc.:.pow.. lor tho Uiid word. FiacU coiuiw was r^rkud with 
a irflnus sl-iu It cculd hAVu Le«i, loU blank or narked with 0. Whatever 
you car- to chc...s.. is aivroprUlo f.ii l^n^ as it is uiidtjrst cod. On the 
unti.^.^d t»»al, lu? pron;^uncHd the word as "chaw", 

Ihft fourth vurd wds pronuunced "wh<»", and ha was able to correcl it 
on r.:Ml>siK, 

Tlii fifth word was pronounced "dr-l-per" and wjs recorded as such. It 
wa* pronounced corructly on the untlned test. 
Words 6, 7, and 8 vira correct, 

Wurd nine was pronounced "ref, &nd tlien corrected on th^ uutincd. 
l-h.-re was nu rcspons.- for word 10 on flash. On analy.;ij,, it was 
pron'v.ii.'iCfJ "titivr*n!". 

Kltvcn iiuil t;.vlve hjd correct responoea, 

Ihlrt..,.!, pronuuncLd as "st-u" and then corrected on the untLiud. 
Fourtoon'^ rcspo-ise vas "leg" and Mien corrected. 

Fifttf.-n was correct, and there varc no ri'spon.f-'s at all for sixteen. 
On flash, seventeen was "fee". On analysis it t-'as "£ct»er", 
Ei*;!ite<='ji v.au corr-'cL. 

Th.. reaponr.c- Tor nir:,.L on fl/u.-.i v?.-. "v/,»r.:". It -.•^s th*.n corrt*ct«sI. 
'i'i-.'.co '.;nr. nu ijr.i''.,n..., /or U/anly on fl^.^h. -kks able in rfif:p»r.J 

corr<'ctl> vli'.'u ^;'ven laort- li^-*, 

J.'.u.'jJ ;;-f;h: ;--c.i'-i!...y •/-.•.irs to I,,-..,,!, ,1,,;;. tin. u-r.-l. U-L'e cx- 
aul.;e U; » wo-<{ i ,-.;o.-;:Ul f pn.ni*. to .-..v. how .John did At otlu.r lovel.i. 
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Word Recognltioti Test Profile 



Level Tlued Un tinned 

Pre-Prlner 1007« 100% 

Fritter 901 lOOI 

rtrct Reader 802 SOt 

2^ 40% m 



The vurd r<^cognitlun profile which we have for John suggeslE that we 
would begin uur informal reading inventory at the pro-primer l^vel. That 
is, we would have hlin begin reading selections at the pre*prliner» pri0er» 
first-reader levt^ls* If he did not show signs of frustrationt we would 
continue until they appeared* 

It is important tu t^xuniine the types of word recogntion errors that 
John made* He did not appear to have difficulty with word beginningv as 
you may notice. •*SnelP* for *'snl?e'S "who" for "why", "net" for "never", 
^were^* for "wire", ctc« In nsost instances, however » he did exhibit difficulty 
With the middle of the word* If this pattern is consistent, learning exer-^ 
cise^s which fucus upon the study of the i^lddle of the word are in order # 
Reteaching, rather than testing exercises, is demanded* 

FRACTICK EXERCISE IN RECORDING RESULTS 

On the following pag^s are the test results cf a second-grade student* 
Sharron Is in the second grade, fourth month* She is a repeater. As you 
exaniiie hor responses, try to explore the type of program which you would 
suggest for hcr# 

But first, obtain a pre-prlmer record sheet frcw envelope lA, and 
record Sharron*s responses* Tliey are as follows: 





To wotU 












£;he ftiiiiwort^J corit^ctty 




%iovd 




i;iK' anrverod correctly 








3h*» r*?i5f :^n4<*<^ auS n:>t aStf to correct 








resoo!iJ i! uith "uh viV* ^nd vns not able to onaty^o 








no i*?jipon'^*? un flnoh nr unLfiv/d 












vord 




«o ri*spon.;t* " or nnalysis 






» 


-he kntw In lb? £laNhU:^4 st>gr.i-M!t 








M U M M M 








u II U If ii 




vor Ci 




tl f# II II II 








rAw'^ i«* .jiun !' cl i^ith ihc worJ an:! coulj noL correct 








* t .:.p.»f5 !ej correctly on flash. 








* ri,".; t>n:!ad with "uh uh** niad van iiot able to corr^ct^ 



How mii.U your wrd rcco^^n! t Ion record sheet nccoiding to the above 
clc^;^rih-l ri uptin Th:>:: turn lu the n/xl sheet to cun^pftn? your evnluatloa* 



AS 



1 , t:;» 

2. thf* 

4. iw 

6. »:M1' 



7. 

8. 



. 1- 



I 

11. I. .U;;- 

12. ruiu.y 

13. r."t 

1 5. .J. : i J 



^OJI^^ ^ 

1^ 



I. 




2. 


n-ht 


3. 




A. 




5. 


f v< 'tn 


6. 




7. 




8. 


W'. VM t 


9. 


you 


10. 




11. 


i»ul ] 


I?. 


rt»j»d 


13. 


cold 


lA. 




IS. 


or 


lb. 




IV. 


t n 



18. -.rf!;.-n 

19. i:ilU' 



Plash 



Untlned 



MSI COPi A.{rkiUBl£ 

The prJwtfr list was also presonted to Sharron, but as she showed 
signs Oi £ru:itration and was unaMe to respond fit all to the first 
£lv« worda» tiiu to at was 3topp»»d. Some of the signs of fmstration were 
fiilgetins in r.eat, pulling hair, griia foclal cxprosston. 

Shnrroii exhibits iK»t only a wcnk sight vocabulary at the pre? primer 
ievvl, but also poor word attack skills. In fact. In the untlawd section 
of the test, ihe was not able to analyse any of the words correctly. In tvo 
Instancer,, shf» used word beginnings as her clue. For her age and grade 
placeotfnt, shu rales low In w<>rd recognition ability. Careful diagnostic 
examination is required to plnn her corrective program. 

Since the techniques of administration nnJ recording of the test 
results have been prcsenttd to you, it wuld be appropriate to schedule 
several practice test secsicms. Sit to the right of the student. Have 
your t.vrd lists and 3X5 cards before the studont. Have the record sheets 
and a p.^ncil or pen handy. Again, the norc you have perfcmed the testing 
technlqu* r., thf le.-??; clumsy ihey will appear. 

Practict* using the word lists until you feel comfortable with your 
expertise. 

TAPED EXERCISES IN HECOnOING RESULTS 
Ai. a check nu ymir growing proficiency with the administration of the 
infcn.i^! w.>rd r^M-ot-nl tlon teot, we have prepnreJ two cassettes for you to 
follow. t«n sides oni» n>u] iwu of .ach cassette, you will hear a test being 
ijlven to .M'jh of tut. utudents. As you Hsteu to the tape, ndainlstor the 
test* ilar.hitH, the vjtd'j with the lnd«'X cards, anj seorlng the respon.<:cs 



oo th« r«cord shctt* Pretend thAt yim Are testing the student yourself* 

There are severel t imitations in scoring a test fron tape, as the visual 
stlaull are oissing. furthermure* testers vary in their interpretations of 
test results. However* these exercises will help to ii^rove your efficleney* 
Heaove the cassttu #1 from Envelope IB« Set up side I (Brenda» Grade 3, 
Aga 9«9) for listening tn the appropriate machine. 

Obtain the oak tag tea. strips* record sheets* and two index cards fros 
finvelopa IA« Sat then up for adninlstration as ymi did in other practice 
seasions. 

When you are ready: 

1. Start the recorder 

2. Synchr«»nising with the recorded test* flash the words and racord 
the respOTses in the aj^r^riate coltmi* 

3« l^rn off the recorder 

4. Look over your record sheets and detensine the percentage scores 
for flash and analysis at all lairels. If you wiidi* you aay raplty 
the test and check ever your worksheets. Often* whan r^lavlng 
the recording of a test, experienced testers find nodif icatioos. 

5. Turn the recorder hack on When you are ready to chmA your sheets. 

6. CoB^re ymiv responses with the tester* s responses on the cassect.«, 
Buhby is a secondograde student who Is doing exceptionally well in school. 

His teacher ielt th^t he was capahU o£ reading bey>-^ the hatal secomi reader* 
He was given an infcrmal word tecogr.Ltion test. Tape 2 reprmnmn':* the results 
of the inioroal word recognition test. As you listen* reMNeb«»r the limitations 
of a tape recording. 



Now, take the Boldjy tape from its case. Set it ia the ^^0[aiate macbiiie. 
Again obtain the oak tag test strips, xecord dheets and instex cards from the 
Appendix. 

V^hen you are ready to begin testing: 

1. Start the recorder 

2. Fla^ tise words widi the index cards 

3. Record the reqxmses 

4. Turn off the recorder at the end of the test 

5. Lo«k over your record sheets and determine percentage scores for 
the Hash and iinrtmed re^jonses at all levds 

6. Tkim the recorder on again 

7. Compare your responses widi ti» cassette 

You may disagree with some of the interpretati<» made by the tester, 
as many decisions are made on judgment in the actual testing situation, 

INTERPRBTINC THE RESULTS OF WORD RECOGNinON TESTING 

The only valid reason for testing is to discover the areas in which a 
student needs help and to {dan a program providing ^ help. That is why 
it is so im^rfa^ to keep an accurate r^ord <tf the responses made dutisig 
the work recognition testing. Often the errors form a pattern which is 
significant in detemdning the ar^s in need <rf training. 

Since dds kit was designed mainly to give you the mechanics ol word 
recognition tetting* we wiil explore with you only a few of t]» technique 
whidi may be used in the correction of word recognition errors. 



Vtklle «xaainlng a student's responses* for exiuaple, you say observe 
orientation errors. Perhaps, a child has difficulty with the beginning 
of a word* He nay say "cat" for "bat" or "down" for "brown". 
Or he may have difficulty with the siiddle of the uord. 

Mouth for Month 
Horse for House 
Re nay have difficulty with word endings. 

Man for Mat 
Driven for Driver 

By simply calling the child's attention to his difficulty and providing 
exercises for corrective practice, it is often possible to elininate the 
difficulty. 

For exanple, if a child has difficulty with the middle of a word, 
provide him with multiple-choice questions which focus his attention on the 
middle of words. 

John lives In a horse house hope 

Tom went to the circus with his father feather fatter 

You can adjust this technique easily to other types of errors. 
If a child appears to have a very limited sight vocabulary, exercises 
with flash cards, such as the Dolch Popper words«are helpful. You may also 
use word lists with tach Is to scopes, word wheels, etc. Be mindful that the 
technique should Involve reinforcement of learning rather than testing. 

If you can determine that a child has difficulty with specific patterns, 
such as at, en, an, then you can offer him the opportunity to meet those 
letter cond>inatlons in numerous i^ys. 



Tlie child may be unable to decode using such clues as long and short 
vowel rules, syUabicaaon, prefbres, suffixes, etc. Once the difficulties 
arc identified, then a corrective program may be planned. 

Let us briefly examine the informal word recognition test results of 
Brenda, whose responses were recorded on the cassette found on die tape 

previously studied. 

Cn the primer and first-reader list, it aRpesred that she looked pri- 
marily at the word beginning. 

Again, on the 2^ U^, difficulty with word middles and endings was 
noted. It Is interesting that on word #9, "steered", she did not employ 
the st sound in the flashing of the word, but merely used die "s - s". 
However, in the unthned segment, she used the st sound, but had difficulty 

with the middle the word. 

On the % and 3^ Usts, she again seemed to focus on the beginnlag of 

the word, and even when ^ analyzed a word correctly, appeared imcertain. 

2 

This pattern continued into total frustration at the 3 lev^. 

The informal word recognition test results are pertinent only after 
examining the oral and silent reading which was done In ti» informal 
reading inventory. Her oral readhig was word by word with poor ptosing* 
She appeared to examine each unJaoown word carefully. She moved her Ups 
during the sUent reading selection, and her rate of words per mlmite was 
very slow. Comprehension, in bodi ca^es, was poor. 

During the admlnlstrati<m of the informal readii^ inventory, the 
examiner felt that Brenda's sight vocabulary was so weak diat needed 



^1 

to sound out too maay words: therefore, she did not compxehesd what she 
was reading. She could not, as si^ was too busy decoding the symbols* 

It would seem, then, that Brsnda needs to develop an adequate si|^ 
v oc a b ula r y. To help her, flash cards may be made for practice at home 
or in sdwol. Stress the fact that nhe must recognize the word instandy. 
The words may be chosen from die basal text, from outside reading, or £rom 
texts used ia varices subjects. 

Sxexcitftti* wiui m uatauaUiauw|Ms, comZscrclsUy prsparsd or tsschfr issds, 
would be fael^il. Again the stress is on instant recognition of to» whole 
word. 

It would also be beneficial to encourage Brenda to increase her reading 
at hex independent level. Library books should be chosen carefully so that 
she can read diem ^sUy and fluently, 

USING THE DOLCH BASK: 220 WORD VOCABULARY 

An adequate assessment of word recognition abiUty involves die flashing 

of die Dolch Basdc Si^ Vocai^ilary. Dr. Edward Dolch claims dsat titese 

220 words account for SO to 75 per cent of tl» running words found ia most 

reading material. The Dolcb vocabulary words are found lathe Appendix* 

For your convenience^ we have also divided them into two lists — Use 

easier half of the 220 words and the more diffteult. There are no aouaa 

included ia tiie Dolcb Basic 220 words. 

From these lists you may prepare your <wb flaA cards or you may wish to 

copy them in list form and flash them, using the technlc|ue described in the 

begianipg of this package. 

The cards may be flashed for a second or two to an individual student iriio 

sits opposite the examiner. By mlmeograjdiii^ a list of the 220 words 



3^ 

dllowijig spaces toi responses as we did is the first part of die paclcage, 
ycii bare a l:<lplul record sbeet to study. 

Scoxiss s^y be rougUy e^imaced by assumipg tibat U a child ioBOWS 
1/3 of words, he is performing at the eod of grade one, 2/3 score is 
equal to the end of grade two. Knowing aU tiie words is eiioal in grade 
pl a cement to tiM end oi grade three, plus. 

Or« it may be scored as follows: 
75 words c or re c t — Pre" Primer level 

120 ** ** ••Rdmer level 

170 ** — First Reader levd 

210 " *' — SecmdReate 

220 " •-Third Reader, plus 

The Ddlch Bask 220 V/ord Vocabulary is commexciaUy avallaUe in several 
forma from the Garrard BsfaUshiag C&aapaay, C hamp ai gn , Slinoia, 

FLAsmm v/cmcs wnu a tachstoscqpe 

There are many ioeaQiensive and expensive tachistoscopea avallahie, 
Tbey may be used for diagnosiic purposes, but are also use&l in corrective 

exercises^ 

A teacher can make a fiiaqAe tachistoae^ easily and cheaply. One 
method ia to cake two i^eces of posterboard or oak tag and cut them into 
two pieces 3 1/2 x 10'\ On one piece cot out a window 3/4" x 2 l/T, ^bout 
2 inches Irm the top# Tape the two pieces tpg^ser at Ihe ^des, witb 
tlie window on the top piece. 

Uam, prepare a graded word list on an insert card approKimat^y 3" X 12r*. 

You will find a saaqple in the ^^lendiz. 

You may use a record she^ for t!» tachistoacopic.test, ^st as yoa did 
for the test descrihed hi die first part ot dds package. To atbninister tiie 



^/ 

test, 8in^>ly pull the word card dovn, through the tachisto8cope» exposing 
each M>rd for two seconds. If the child does rot recognise the wordi 
show it to him again for a longer period* 

In the Darrell Analysis of Reading Difficulty kit« there is a sls^le 
tachistoscope used in the word recognition !s;ection« Graded word lists 
are furnished^ and excellent directions for administering and scoring 
are provided in the mamial . See part II. 

USII^ BASAL TEXTS 

Ofti'n a teacher is faced with the dilemma of having to place a new 
child in a reading group with no hackgroufK! on the student imiediately 
available. One simple and quick interim measure is to have the child 
read the vocabulary list in the back of a graded basal series. Index 
cards may be used to flash the words^ one at a lime. This is a way to 
get a rough estimate of word recognition ability. 

Flash cards may be made of vocabulary from the basal series (choosing 
possibly every fifth word) and flashed to the student, or word lists 
may be made and flashed in a simple tachistoscope. 



»«cli«SS 111 
Dlagposi* of Vord R^ognltloa AMlity 



1. 


up 


2. 


the 


3* 


and 


4. 


in 


5. 


away 


6» 


still 


7. 


after 


8. 


on 


9. 


at 


10. 


I 


11. 


house 


12. 


funny 


13. 


get 


14. 


ride 


15. 


chair 



Scores : 
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ISord Recognition Test Record Sheet 
Pre Primer Primer 

■ . .. , 

Flash Untimed Flash Untimed 



1. 


dark 


2. 


light 


3. 


moon 


4. 


made 


5. 


from 


6. 


as 


7. 


this 


8. 


what 


9. 


you 


10. 


dog 


11. 


pull 


12. 


road 


13. 


cold 


14. 


dress 


15. 


of 


16. 


bed 


17. 


rain 


16. 


garden 


19. 


milk 


20. 


poor 



Scores t 
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First RoadRT 



Flash 



Untimed 



Flash 



Untimed 



1 




o 


lufsi 1 Ir 

III B X IV 




f* AAA 








hfi tch 




picture 


7. 

• • 


donicGy 


8. 


Linrifi r 


9. 


don * t 


in 


1 i An 


11 


h A AS n 


1 9 




1 T 


1^ A AQ f f> 


1 A 




15. 


door 


16. 


baby 


17. 


write 


18. 


your 


19. 


many 


20. 


bef ore 



1. off 

2. smile 

3. shoui 

4. why 

5. driver 

6. until 

7. each 

8. never 

9. steered 

10. carriage 

11. idea 

12. real 

13. study 

14. begin 

15. wants 

16. country 

17. feather 
16. lady 

19. ttfire 

20. animals 



Scores: 



Scores; 
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Flash 

1. sister 

2» our 

3. alttiays 

4. hair 

5. caatXe 

6. roar 

?• change __ 

8. killer 

9. foot __ 

10. which __ 

11. body 

12. remember 

13. only ^_ 

14. tiny 

15. traffic 

16. radio 

17. exit 

18. middle 

19. whistle . 

20. climb __ 

Scores! 



Untimed Tlash Unti 

1. beautiful „^ 

2. gone 

3. toward 

4. through 

5. whole — — . 

6. fourth 

7. ©inute 

8. edge 

9. heavy _ 

10. capital _ 

11, often 

12. backwards ^^^^^^ 

13. pushed — 

14. juice _ — 

15. women 

16. nothing «^ 

17. heart 

18. already — 

^^^^ 19. covered —~ 

20. salt _ 

Scores; — - 



Fourth 



flash 



Untlmed 



Flash 



Untimcd 



1« evening 

2* doth 

3. although 

4. retuard 
S« heaven 

6. plain 

7. accented 
8* operate 
9. sofa 

10» cousin 

XI* soldiers 

12. complained 

13. whose 

14. whether 
15« cushion 

16. foreh&ad 

17. fabulous 

18. ordinate 

19. piano 

20. difficult 

Scores: 



1. sneer 

2. aerial 

3. rubbish 

4. wanderer 

5. school 

6. range 

7. measure 

8. bush 

9. affect 

10. dessert 

11. gully 

12. mission 

13. valve 

14. traits 

15. cargo 

16. design 

17. balance 

18. hedge 

19. notch 

20. pester 

Scores: 
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1. valve 

2* tteird 

3* savage 

4« uncanny 

5* navigate 

6. legend 

7. issue 
B. envoy 
9. ability 

10. constant 

11« bellow 

12* board 

13. colt 

14. fatal 

15. guitar 

16. horizon 

17. impulse 

18. mineral 
19* ordeal 
20# journal 



Fifth 



Flesh 



Sixth 



Untimed 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 



reluctant 

lagoon 

inflate 

aggravate 

burro 

cyclone 

wrench 

humid 

miniatuis 

occur 

sanitary 

reactive 

vague 

memorial 

fluent 

exploit 

corrode 

observer 

audacity 

pivot 



Flash 



Untlme 



Scores: 



Scores: 
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Saeic Sight Vocabulary 
Easier Half 




the 


I 


ie 


ne 


on 


with 


play 


find 


bB 


yea 


no 


you 


—not 


go 


here 


in 


coma 


to 


will 


it 


thie 


an 


into 


him 


have 


going 


f ron 


feat 


ride 


over 


of 


cold 


BBB 


atop 


three 


UD 


ivho 


jump 


meke 


out 


red 


eat 


for 


has 


Bm 


ae 


black 


call 


she 


ten 


was 


your 


knouf 


may 


a 


he 


and 


came 


did 


can 


aaid 


run 


80 


fly 


give 


had 


her 


if 


all 


abound 


big 


by 


ran 


down 


at 


blue 


carry 


aats 


eoon 


under 


tthat 


its 


look 


one 


BB 


that 


too 


like 


old 


do 


funny 


QOOd 


his 


away 


brown 


some 


two 


went 


yellow 


little 


my 


put 


don't 


five 


9#t 


green 


help 


bF tar 


era 


but 






o 
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Dolch Basic Sight Vocabulary 
ftore Difficult Half 



just 


thank 


thsss 


together 


ohito 


Birita 


own 


read 


shall 


slssp 


far 


gave 


hot 


kind 


nada 


l9t 


ones 


ask 


bsst 


clean 


drain 


tsll 


there 


today 


use 


vash 


vhich 


would 


our 


pull 


ssvsn 


six 


fall 


full 


hold 


kssp 


long 


mysslf 


off 


any 


befors 


buy 


dons 


take 


then 


thoss 


us 


warm 


uhare 


tsork 


or 


pretty 


say 


sit 


svsry 


four 


groui 


vsry 


esll 


live 


nust 


new 


alnaya 


been 


bring 


doss 


start 


then 


think 


upon 


want 


when 


wish 


opsn 


please 


round 


sing 


sight 


found 


got 


hurt 


light 


much 


new 


again 


because 


both 


cut 


snail 


thsir 


thsy 


try 


ealk 


asrs 


why 


only 




rioht 


shout 


drink 

w m w * vv^ 


first 


goss 


how 


laugh 


«any 


nsvor 


about 


ate 


batter 


could 







Thi? foUnwInK basic sight vocatmlary of 220 words has been compiled 
by Dr« Edward Dolch. 

Dr« tk)lch offers this list as one that accounts for ^ to ?! V^^ cent 
of running %jord8 in most reading material. 

If Me check every chi I d on this list frequently and record his scorei 
we will be doing a good deal in diagnosing reading problems* 

If we win also check every child on the vocabulary listed in the back 
of each basic reading book^ ami be sure kmws every wrd listed before 
he starts the book on the next level, %m will do a good deal to prevent 
reading problems* 



it 


here 


white 


we 


ten 


were 


every 


help 


wish 


much 


out 


up 


no 


ask 


saw 


start 


gave 


us 


good 


carry 


off 


have 


from 


why 


them 


too 


try 


think 


said 


sleep 


does 


use 


funny 


many 


fast 


around 


f Ma- 
tor 


nc: Vf? ft 


may 


she 


bi*en 


thank 


some 


read 


which 


like 


will 


run 


hurt 


right 


where 


full 


well 


him 


found 


down 


under 


draw 


or 


he 


laugh 


big 


give 


that 


did 


pick 


goes 


botd 


all 


my 


so 


very 


want 


two 


say 


stop 


six 


write 


green 


know 


how 


yellow 


in 


yes 


fall 


five 


buy 




because 


they 


you 


wi^::t 


brown 


grow 


Jump 


seven 


put 


there 


come 


I 


eight 


show 


always 


open 


only 


light 


away 


me 


at 


on 


look 


three 


long 


can 


any 


would 


to 


old 


wash 


now 


tell 


with 


eat 


their 


own 


and 


as 


after 


red 


blue 


both 


are 


her 


please 


pull 


those 


donU 


our 


ate 


has 



Al 





or 


not 


going 






get 


soon 






^t'i*p 


See 




Upon 


Dt*l t "t 


not 


1 1 1 51. 


cut 


ni s 


J nto 


fvtt • ef 


QO 


an nK 


cai i 


Dl oCiw 




just 


yt>ur 


play 


one 


r inc 


taKc 


niy 5t* \ \ 


or I n{( 


DUl 


could 


W*l ( Ml 


wflO 


cl^an 


pretty 




1 S 


ran 


siade 


About 


new 


ride 


best 


f Iv 


AO A { n 


cm 


wenv 


M 


lot 


this 


far 


cold 


live 


had 


four 


once 


an 


today 


round 


t he Sft* 


was 


sing 


before 


got 


small 


little 


kind 


then 


Its 


over 


work 


shall 


the 


make 


by 
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4^ 



C 



O 



> •r- 

^ 1^ c r:s 



•3- 



in 



o 
> 

£1 



CO 











■a 








a 








>* 








<y 












o 










2! 




u 






Ci 


o 







>> 

♦J 
to 



CO 



CX 



4^ I? 



o 

I 



o 

3B 



a 

— ca 

CL 



a. 

3 



CI X? 
4^ <0 f-' 



•r- ^> 



ITS 



in 



O 



c: o 

c; fli 



ERLC 



^3 



8 



<9 6 



cn CI jc 

•g i2 .2 -i 5 



5 ^ 

J9 K 



VI 



CM fO 



U>U>r^C0C^Or-»CMCn 



in \o CO 



cn 
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c 

C 

w • 

o 



JQ 

-O c 
01 3 
A* t- 2 



o 
o 

u 



C «0 

ro o a 
B ^ 



a; 



c 



V * 



8 



> 



♦ 



2 



c 

^ « O 

VI r- 10 ^ 

CI 0 ^ O 

J3 <C C 



in o 



€0 



Si 

v> 
o 



4> 



c 

c* 
o 
u 

Cm' 

O 



o 



g 



u 
t> 
•o 


light 


c 
o 
o 


o 


# 






5 


r> 
o 


o 
*o 


pull 


road 


cold 










4r» 


^' 

















in 



CI 10 fl> •r- 
.5 ^ Q> £3 



o P5 



Uord Reco(|n1t1on list b 

1. reluctant 

2. lagoon 

3. inflate 

4. aogravate 

5. burro 
C. cyclone 
7. wrench 
8« hi«nid 

9. miniature 

10. occur 

11. sanitary 

12. reactive 

13. vague 

14. mcRJorial 

15. fluent 

16. exploit 

17. corrode 

18. observer 

19. audacity 

20. pivot 



up 

lite 
and 
In 

away 

sttn 

after 
on 
at 
I 

houso 

funny 

get 

Hde 

chair 
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